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ABSTRACT 
 
This field project is a resource guide for ESL students who want to study English on their 
own. This resource guide is ideal for motivated students who are at least high 
intermediate to advanced English students. This guide helps students create learning 
strategies that help them learn efficiently. There are three main sections of the resource 
guide: 1) vocabulary; 2) reading; and 3) writing. These three main sections provide 
students with exercises that also teach them how to further their English studies after 
finishing the resource guide.   
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CHAPTER I 
INTRODUCTION 
 
Statement of the Problem 
 
 “What else can I do teacher?!” This is the type of question that I was 
asked when I taught English at an English as a Second Language (ESL) school in 
San Francisco, California. I taught international college-aged students who often 
stayed in San Francisco for only short periods of time. It seems they felt time and 
social stress, which often caused them to wonder if there was any additional 
homework I could give them. I taught beginner level students and many of them 
were determined to rapidly improve their English proficiency for work or to get 
into graduate schools either in the United States or their home countries.  
I often felt uncomfortable giving them more homework because of a lack 
of quality in their work in and out of class. Sometimes they did not finish the 
homework I gave them or did incorrectly.  Some of them had trouble memorizing 
vocabulary words they had just learned during a previous class.  Some were not 
able to take effective notes from class, and as a result, they would often forget 
what we talked about the previous day. On one hand, one of the causes of this 
problem was my failure to keep the class organized; on the other hand, another 
cause of this problem was their lack of self-study skills when they were outside of 
the class. They were in my class for only a few hours a day and the rest of the day 
they had to themselves. Some used their free time wisely, while others felt lost 
and simply did not get a lot of work done.  
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In an article on how students studied outside the classroom, the researcher 
found that students who have concrete plans and methods to study English 
produce better results than those who do not. In an article that analyzed two 
Korean students’ motivation in learning English (Kim 2010), one student felt lost, 
whereas the other had concrete plans and study habits outside the classroom. The 
student who had concrete English learning plans and study habits was able to 
communicate better with native English speakers in social environments outside 
the classroom. However, the student who did not have such plans and habits did 
not achieve her English goals as the other student did. This shows the need for 
students to have methods for self-study methods to enhance their abilities to 
communicate in English outside the classroom.  
I have had many students who were motivated to learn English, but did not 
have the methods or habits to study English on their own like the Korean student 
in the above-mentioned study. As their teacher, I felt confused as to what I should 
do with students who wanted more work, but to whom I frankly did not trust in 
giving extra work. It was discouraging because there was a disconnect between 
what they wanted and what they needed from me as an educator. This often led to 
an awkward dynamic in which I often had to temper their lofty expectations. 
However, such attempts often failed and they still requested more homework. 
Some of my apprehension in giving them more homework was because of the 
lack of their ability to self-study. Many ESL students do not know how to 
effectively use learning strategies to learn on their own, which is why I will create 
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a resource guide for students with two main purposes: 1) to fulfill students’ 
desires to have supplemental activities; and 2) to teach them how to effectively 
study on their own.   
Purpose of the Project 
The main purposes of this project are to create a resource guide that: 1) 
fulfills ESL students’ desires to have supplemental activities; and 2) provides 
learning strategies to effectively engage in self-study. I will explore effective 
ways in which ESL students can complement their homework assignments 
through feasible and consistent independent learning strategies. As for the form of 
the project, based on the two purposes of the project, it will be an easily 
transportable resource guide for ESL learners who are motivated to learn English 
in environments in addition to the classroom.  
I chose this project because of my personal connection with the subject 
matter as both an English teacher and language learner. I have had many students 
who are motivated to learn English. But many of these students were not exposed 
to self-learning strategies in relation to language learning possibly due to their 
countries’ educational styles that place more emphasis on English lectures. I have 
yet to meet a student who has written down his or her English goals, developed a 
means for achieving those goals, and followed through with them. Further, I am a 
language learner myself. I am learning Vietnamese and although San Francisco 
has a significant Vietnamese community, there are limited resources in learning 
Vietnamese. So I have had to make my own study plan and approach to learning 
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Vietnamese. This gives me a better understanding of what my English students 
need in terms of having a resource guide.  
The intended audience of this resource guide is students who have a 
certain degree of motivation and study habits who can consistently use this guide 
outside of the classroom. It is essential that the students who have this resource 
guide are both intrinsically and extrinsically motivated (more discussed later). If 
they have the motivation, then they can enhance their self-study skills. Through 
this resource guide, they will be able to enhance their self-study skills and take 
their English language learning abilities to another level.  
Theoretical Framework 
This research project was based on three main theories: 1) ESL learner 
motivation; 2) ESL learner autonomy; and 3) resource-based learning. ESL 
motivation refers to the desire ESL students have to learn English. ESL learner 
autonomy refers to the methods and skills that ESL learners employ to achieve 
their ESL goals. A resource guide in the ESL context is a portable and convenient 
supplemental study tool for the ESL learner.   
Motivation 
Motivation is key to students who use this resource guide, so it is 
important to understand what it is and how it relates to ESL education. Intrinsic 
motivation is motivation from within the student, as opposed to an extrinsically 
motivated student who is motivated by external reasons (Lile, 2002). This 
resource guide will target intrinsically motivated students because they tend to 
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proactively study and Lile stated that ESL teachers should try to foster intrinsic 
motivation because of the longer-lasting results that intrinsically motivated 
learners have as opposed to extrinsic learners (Lile, 2002).   
The core of motivation is what might be called passion, which relates to a 
person's intrinsic goals and desires (Karaoglu, 2008). I found from my 
observations of many of my students that successful learners know themselves, 
and their study habits. What many of them have in common is a passion in 
learning English. Teachers should find ways to connect to this passion not just in 
the classroom, but outside of it as well. That is why I thought the resource guide 
would satisfy their various passions when they are motivated to do more work.    
Since this resource guide is geared towards intrinsically motivated 
students, the eclectic nature of the resource guide will complement their diverse 
needs. Students have different purposes for studying a language, so it is important 
for instructors to identify students’ purposes and needs and to develop proper 
motivational strategies (Karaoglu, 2008). There are links among “beliefs, 
motivation, and strategy use,” (Yang, 1999, p. 518), which is why I chose to focus 
on improving learner autonomy through the resource guide as to be discussed 
next. 
Learner Autonomy  
The resource guide builds on a student’s motivation and enhance a 
student’s autonomy. The best teachers strive to impart on their students a range of 
language-learning strategies that “promote autonomous learning from an early 
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stage” (Lamb, 2010, p. 231). That is why from an early stage in class I want 
teachers to offer this resource guide to their students. This resource guide will 
likely increase the chances of learning success since they will have access to 
learning materials outside the classroom. Successful students were found to do 
well in language learning because they were able to autonomously learn outside 
of school (Lamb, 2010). In order to understand how students can become more 
autonomous learners, it is essential to explain what comprises a resource guide in 
the ESL context because it gives them a vehicle for which to be autonomous.  
Resource-based Learning 
This resource guide helps ESL students understand how to effectively 
study autonomously when they are out of the classroom. Resource-based 
approaches place emphasis on the provision of opportunities for learners to direct 
their own learning in self-study, self-access, and distance learning (Nguyen, 
2013). More specifically, materials and counseling have become the main 
instruments for the operation of resource-based approaches (Nguyen, 2013). 
Giving a resource guide to students means giving them ownership of their ESL 
education. They will be more responsible for their own work, which is said to be 
an important corollary of autonomy (Lamb, 2010). By being owners of their ESL 
education this resource guide shows the significance of the project.  
Significance of the Project 
As advocates for their education, students’ dynamic relationships with 
their teachers will greatly improve. The resource guides will help open a dialogue 
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between the student and teacher in terms of what and how the student is learning. 
Students will be able to share what they are doing in the resource guide and get 
feedback from their teachers. Then, the teacher can get a better understanding of 
what the students want to learn and the pace at which they want to do so.  It will 
provide guidance to both students and teachers because it will help the students 
self-assess their English learning in relation to what is being learned in the 
classroom. 
The resource guide benefits the students who use it by providing a vehicle 
in which they can optimize what they learn in class and supplement it through the 
guide. For all the three main sections (vocabulary, reading, and writing), students 
will benefit from using the resource guide by many of the autonomous learning 
strategies. Once students get in a comfortable rhythm of using the resource guide, 
their motivation will inevitably increase since they will see all the progress they 
will make. 
The resource guide also benefits teachers. The resource guide helps satisfy 
the needs of students who want to do more homework, which in turn benefits 
teachers because students treat the guides as another “teacher.” The resource 
guides can be like teachers because they provide new materials and allow students 
to review the materials they learned. This will benefit teachers because they will 
not have to be concerned about giving their students enough homework. Teachers 
can just focus on the main topics of their lessons and provide sufficient 
homework. As for the students who are behind or are struggling in class, teachers 
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will have the ability to focus more on them since the resource guide will help the 
students who are already doing “well” in class.  
Definition of Terms 
Extrinsic motivation: An extrinsically motivated student studies and learns for 
other reasons. Such a student performs in order to receive a reward, like 
graduating or passing a test or getting a new shirt from mom, or to avoid a penalty 
like a failing grade (Lile, 2002). 
Intrinsic motivation: Intrinsic motivation is motivation from within the student. 
An intrinsically motivated student studies because he/she wants to study (Lile, 
2002). 
Learning strategies: Learning strategies are used by students to help them 
understand information and solve problems. A learning strategy is a person’s 
approach to learning and using information (Barnhart, Chamot, & Dinary, 1999).  
Long-term memory: Long-term memory refers to the continuing storage of 
information. Some of this information is fairly easy to recall, while other 
memories are much more difficult to access. Through the process of association 
and rehearsal, the content of short-term memory can become long-term memory 
(Randall, 2007). 
Motivation: Motivation is defined as some kind of internal drive which pushes 
someone to do things in order to achieve something (Suslu, 2006).  
Pimsleur Method: The Pimsleur Method is the foundation upon which every 
Pimsleur course is built. It’s a scientifically proven set of principles designed to 
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take a learner directly to the heart of the language, eliminating noise, confusion, 
and information overload (Pimsleur, n.d.). 
Short-term memory: Short-term memory, also known as primary or active 
memory, is the information we are currently aware of or thinking about (Mastin, 
2010). 
SQ3R: SQ3R is an acronym for survey, question, read, recite, and review (Carter 
et al., 2011). 
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CHAPTER II 
REVIEW OF THE LITERATURE 
 
Introduction 
The main purposes of this project are to create a resource guide that: 1) 
satisfies ESL students’ needs to have additional ESL resources; and 2) delivers 
learning strategies to efficiently engage in self-study. This review of the literature 
philosophically answers the student who asked me “what else” she could do for 
homework whereas the resource guide itself practically answers her. Specifically, 
this literature review covers several topics related to resource guides.  
First, section one focuses on explaining learning strategies relevant to ESL 
students in the resource-guide context. Second, section two analyzes motivation in 
the ESL context. Third, section three examines learner autonomy and how it 
relates to having resource guides. Next, the literature review then focuses on the 
three main sections of the resource guide: 1) vocabulary; 2) reading; and 3) 
writing. With respect to these three main sections, the resource guide only focuses 
on certain aspects within those fields, e.g., the writing section only focuses on free 
writing skills. Therefore, only relevant theories were researched and discussed in 
these sections.  
Learning Strategies and ESL Students 
The resource guide enhances many learning strategies; thus, it is important 
to know what learning strategies are and how to fully use them throughout the 
guide. This section will discuss: 1) what learning strategies are; 2) the importance 
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and benefits of implementing learning strategies; 3) how to effectively use 
learning strategies; 4) teachers’ roles in implementing learning strategies; and 5) 
motivation in relation to learning strategies, which leads into a discussion on 
motivation.   
Learning strategies are sets of learning skills that learners use to improve 
their learning development. Learning strategies are defined as steps or actions 
taken by language learners to develop any aspect of their learning and knowledge 
(Setyiyadi, 2014). These steps help language learners synthesize and process the 
language, so that they can produce English words and phrases in a more cohesive 
way. In this resource guide context, students will learn how to effectively use 
learning strategies, which is why it is vital to highlight the importance and 
benefits of implementing learning strategies.  
 Learning strategies are important to students for sustained and efficient 
learning, and in the ESL context, they help them increase their chances of 
improving their language skill levels because it increases learner autonomy. 
Teaching students how to learn is as important as teaching them content, because 
acquiring both the right learning strategies and background knowledge is 
important—if not essential—for promoting lifelong learning (Paul, 2013). Paul 
also found that low-achieving students tend not to have effective learning 
strategies. He found that low-achieving students are not aware of cognitive and 
metacognitive learning strategies. However, teachers who teach learning 
strategies would increase the chances of increased knowledge acquisition and 
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learning outcomes (Paul, 2013). More specifically in the ESL context, research by 
Setyiyadi (2014) has shown learning strategies contribute to success in learning 
English. These learning strategies are vital elements in the realization of 
autonomous learning— the key to learning English proficiently (Sun, 2013), 
which leads to the question of how to effectively use learning strategies.  
 Having more than one effective learning strategy is the best way to get the 
most of a student’s learning capabilities. Setyiyadi (2014) found the more students 
increase the frequency of use in one skill-based category (e.g. speaking), the 
higher the likelihood of increasing the use of other categories. There is a 
correlation between learning one strategy has on the effective use of other 
learning strategies. This indicates that in learning a foreign language students 
should not rely on a single category or certain groups of strategies only, but they 
should employ many strategies (Setyiyadi, 2014).   
 In addition to understanding the importance of providing students with 
multiple opportunities to enhance their learning strategies, teachers need to know 
what kind of students they have and what learning strategies work best for them. 
Every learner in a classroom may learn in a different manner (Jooneghani et al., 
2012). Based on this awareness, teachers should not just focus, for example, on 
auditory learners. They should provide a variety of language learning strategies to 
meet the expectations and needs of language students who have different styles of 
learning, strategy preferences, and motivation levels  (Jooneghani et. al., 2012).  
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 The high frequency of learning strategies has a positive correlation with 
learner motivation (Chang and Liu, 2013). Consequently, it is important to 
understand the relationship with learning strategies and the level of student 
motivation. Therefore, it is necessary to discuss who motivated students are and 
how they can fully utilize the resource guide.   
Extrinsic and Intrinsic Motivation 
 Only self-motivated students should use the resource guide. So what does 
motivation mean, how does motivation apply in the ESL context, and how can 
teachers use this information towards the resource guide? To understand the 
answers to these questions, this portion of the review of literature discusses the 
following issues: 1) what motivation is; 2) motivation in the ESL context; and 3) 
the relationship between motivation and autonomy.  
Motivation is the reason one has for acting a certain way. There are two 
types of motivation: 1) extrinsic and 2) intrinsic. On one hand, extrinsic learners 
are motivated by external rewards. On the other hand, intrinsic learners are 
motivated by a desire to improve in some way. Extrinsically motivated behaviors 
are usually carried out in anticipation of a reward from outside and beyond the 
self (Liu & Park, 2012). These extrinsically motivated behaviors are performed 
not because of inherent interest in whatever the student is learning but for some 
anticipated reward. Typical extrinsic rewards are money, prizes, grades, and even 
certain types of positive feedback (Liu & Park, 2012). However, intrinsic 
motivation generally refers to the motivation to engage in an activity for its own 
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sake because it is enjoyable. Intrinsic motivation is based on one’s need for 
competence and autonomy. When people voluntarily choose to take part in an 
activity, they will look for opportunities for growth when they encounter 
obstacles, according to Mohammadian (2013). By attempting to overcome the 
obstacles, individuals develop a sense of competence in their capabilities 
(Mohammadian, 2013).  
Intrinsically motivated students are more effective learners because they 
have better sustained retention. Malmeer and Zoghi (2013) found intrinsically 
motivated learners are more effective than extrinsically motivated learners 
because intrinsic motivation provides increased likelihood of long-term retention. 
In the language learning process, teachers’ task is not only to generate motivation 
in learners but also to help them with its maintenance (Malmeer & Zoghi, 2013), 
which then leads to the question of how teachers can help students maintain and 
improve their English skills. 
Motivation is important in the ESL context because it helps students attain 
their English goals. Motivation, in the ESL context, is a process driven by 
language learners who want to achieve a particular goal, devote considerable 
effort to achieve this goal, and experience satisfaction in the activities associated 
with achieving this goal (Liu & Park, 2012). Motivation plays a very important 
role in enhancing the students’ English learning performance (Tuan, 2012). In 
other words, motivation is key to learning a second language, and it seems to be 
the biggest single factor affecting language learners’ success (Tuan, 2012). This 
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shows that researchers have noted the importance of motivation and determined 
intrinsic students are more effective learners.   
ESL teachers can help students maintain and improve their English 
through encouraging learner autonomy. Intrinsic motivation will be operative 
when students engage in autonomous actions (Malmeer & Zoghi, 2013). Once an 
intrinsically motivated student knows how to study by themselves, the chances of 
the student increasing their English skills increases. The resource guide will 
provide a means for intrinsically motivated students to engage in autonomous 
learning. This inevitably leads to a discussion on the importance of learner 
autonomy.  
Autonomous Learners and Learning 
Motivation and autonomy are inseparably linked. This section discusses: 
1) the basics of autonomous learning; 2) why language learners should be at least 
somewhat autonomous; and 3) the phases of learner autonomy. An autonomous 
learner is a person who can learn by him/herself. Learner autonomy is essential to 
successful language learning. Autonomy is the freedom and ability to manage 
one’s own affairs, which entails the right to make decisions as well (Stracke, 
2012). The notion of learner autonomy emphasizes the learner’s responsibility for 
his or her own learning. Autonomy requires active involvement. Some degree of 
autonomy is essential to successful language learning. Learner autonomy focuses 
on a learner-centered approach to learning, where learners are encouraged to 
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critically reflect on their learning process and develop a personally meaningful 
relation to it (Foroutan et al., 2013).  
Language learners should be autonomous because language learning can 
be a life-long pursuit.  Ciftci and Tilfarlioglu (2011) argue the process of language 
teaching and learning should be autonomous because language learning is a life-
long process. During this process, students should learn how to become 
autonomous and take the responsibility of their learning since the same language 
teachers will not be there throughout their lives. Ciftci and Tilfarligolu (2011) cite 
to the Chinese proverb, “Give a man a fish and you feed for a day. Teach a man to 
fish and you feed him for a lifetime” to emphasize the importance of autonomous 
learning (Ciftci and Tilfarligolu p. 1284). Teachers should teach students how to 
be autonomous and support autonomous learning since doing so would essentially 
teach them how to fish. This leads to a discussion of how to be an autonomous 
learner.   
Autonomous learners take responsibility for what they learn and go 
through three learning phases: raising awareness, changing attitudes, and 
transferring roles to learners (Kaur, 2013). Autonomous learner take 
responsibility for their learning experiences. With respect to taking responsibility, 
learners take responsibility for making decisions, including determine objectives, 
select methods and techniques, monitor their procedure of language acquisition, 
and evaluate what has been acquired. This resource guide provides opportunities 
for students to pass each phase. The guide also raises awareness as to what kind of 
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learning strategies they can use to improve their English skills, which will 
naturally affect their attitude towards self-study in a positive way. And so, 
students will feel more motivated to take on the “teacher” role of finding work to 
do based on the suggestions and format of the resource guide. Thus, it is 
necessary to discuss the roles students will have based on the different sections of 
the resource guide starting with memory in relation to vocabulary retention.  
Memory: Information Processing Model 
The Information Processing Model views memory from a computer model 
perspective. Processing involves ENCODING (gathering and representing 
information); STORAGE (holding information); and RETRIEVAL (getting the 
information when needed) (Tomei, 2004). Hence, the information processing 
approach characterizes thinking as the environment providing input of data, which 
is then transformed by our senses. The information can be stored, retrieved and 
transformed using “mental programs,” with the results being behavioral responses 
(McLeod, 2008). The Information Processing Model is broken into different 
stages:  
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Figure 1. Detailed Information Processing Model. This flow chart shows the way 
in which information gets processed and memorized.  
Information first enters the human information processing system through 
the senses (Bishop, 2011). For example, when the traffic light turns red, nerve 
impulses in the eye-nervous system respond to this stimulus. Once you decide to 
stop your car, the information has moved beyond the sensory register. In the 
sensory register, the eye-nervous system simply registers (temporarily records) 
the occurrence of this stimulus. Information will stay in the sensory register only 
as long as the nerves are actively stimulated and in most cases, this is only a few 
seconds (Bishop, 2011).  
Short-term memory refers to the temporary nature of memory storage.  
Short-term memory acts as a kind of “scratch-pad” for temporary recall of the 
information which is being processed at any point in time, and has been referred 
to as "the brain's Post-it note” (Mastin, 2010). It can be thought of as the ability to 
remember and process information at the same time. It holds a small amount of 
information in the mind in an active, readily-available state for a short period of 
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time (typically from 10 to 15 seconds, or sometimes up to a minute) (Mastin, 
2010). The next term, working memory, refers more to the function of the 
memory store (Randall, 2007). 
Working memory is the mechanisms that are involved in the control, 
regulation, and active maintenance of task-relevant information in the service of 
complex cognition (Randall, 2007). In other words, it is the place where 
information is analyzed and meaning extracted. Memory works in order to 
analyze the data it has processed.  
Long-term memory is the storage house for everything a learner has 
acquired. There are no limits to how much information long-term memory can 
hold or how long it can hold it (Bishop, 2011). Long-term memory has three 
separate storage houses: 1) Storage of procedural memory (This area stores 
information about procedure, or, in other words, how to do things—ride a bike, 
drive a car, blow into the mouthpiece of a trombone.); 2) Storage of declarative 
memory (Memories of facts, concepts, formulae, etc. are stored here. These are 
relatively easy to learn but are easy to forget without continual review.); and 3) 
Storage of episodic memory (Memories of events linked to personal experiences 
are stored here) (Bishop, 2011).  
 Memory and vocabulary retention are strongly related. The resource guide 
will provide ways to combine both memory and vocabulary retention. To fully 
use the information from the model students must find ways to store English 
vocabulary acquired in their long-term memories. Two vehicles in which learners 
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may do so are through using the Pimsleur method and flashcards that the resource 
guide highlights.  
Pimsleur Method 
The resource guide will encourage students to follow the memory and 
vocabulary retention principles based on Pimsleur’s “Graduated Interval Recall.” 
Dr. Pimsleur founded a language program called the Pimsleur Method. His 
method is based on Graduated Interval Recall, which states that learning is more 
effective if a stimulus is presented to the learner at unequal intervals, rather than 
equal ones (Lewis, 2007). He believed that the most effective approach is to 
present the stimulus in intervals of 2, 4, 8, 16, 256 time units.  
So, for example, if you were trying to learn how to say “potato” in 
German, you would be presented with the German word, which is kartoffel. 
About two minutes later, the instructor would ask, “Do you remember how to say 
‘potato’ in German?” You would be given a chance to respond, and regardless of 
whether you got it right, the native speaker would say the word kartoffel, which 
would either verify your correct response or provide a memory jogger for you. 
Then about four minutes later, the same steps would be repeated.  This would be 
done again in eight minutes, then sixteen, and again on a later tape, so that by the 
time you have had the stimulus word presented at least five times, in graduated 
intervals, it has gone from short-term memory to long-term memory. In other 
words, you know the word for potato now. 
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An important aspect of Graduated Interval Recall is that the teacher 
consciously cues reactivation of the vocabulary. The resource guide, however, 
will place the responsibility on the student to actively reactivate his knowledge on 
vocabulary he has just learned. The act of successfully recalling an item increases 
the chance that the item will be remembered.   
The Graduated Interval Recall Method explains how a learner’s memory 
works in relation to vocabulary retention, but learners also have to know how to 
use vocabulary learning strategies to fully use this memory-recall method. 
Broadly speaking, vocabulary learning strategies are the special thoughts or 
behaviors that learners employ to aid them in comprehending, learning, or 
retaining new words. Narrowly speaking, vocabulary learning strategies are the 
special thoughts or behaviors that learners use to assist them in learning new 
vocabulary items (Liu & Wang, 2014). So the resource guide will give suggested 
time frames for which students should review their vocabulary words and means 
for them to do so—through self-made flashcards.  
These flashcards help students elicit newly learned vocabulary and 
encourage active use of those words. Hazrat and Hessamy (2013) found students 
should be given exercises and tasks which elicit the newly learned vocabulary 
items to make them more willing to use new words in their production. By 
providing students flashcards, they will be able to elicit their newly learned 
vocabulary items. This is an important outlet for students because students need 
opportunities to actively use their new words thereby changing the vocabulary as 
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receptive vocabulary into productive vocabulary (Hazrat & Hessamy, 2013). The 
resource guide will explain to students how to effectively make their own 
flashcards.   
The main characteristics of a flashcard are size, content, topics, usage, and 
format. Flashcards are usually designed to be about the size of a playing card just 
so they can be easily handled in a deck (Urquijo, 2012). These flashcards will be 
placed in the resource guide to provide a means for which students can recall their 
vocabulary words. The resource guide will provide suggestions on how to 
effectively use flashcards like to not only write down words, but phrases as well 
since it may increase retention of more words this way. This covers most of the 
vocabulary section that will be contained in the resource guide, next will be a 
discussion on the reading section based on SQ3R.  
SQ3R  
SQ3R’s origins can be traced back to the early 1940s, and it has recently 
earned the title “The Grandfather of Study Strategies (Huber, 2004).” Although 
this is an established reading method with American students, many ESL students 
may not be familiar with it. SQ3R is an acronym for survey, question, read, recite, 
and review (Bishop, 2011).  
Survey means to look over the entire text to see what is included and how 
it is organized. The purpose of surveying the chapter is to get a general idea of 
what it is going to be about, what kind of information the author gives, how many 
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sub-topics the information is broken down into, and how much time you will have 
to spend reading it (Bishop, 2011). 
Questioning means readers should question what they are about to read 
based on their survey of the text and background knowledge. At this stage readers 
should note down any questions that they may have about the subject (Bishop, 
2011). For example, these could be the questions that led readers to read the text 
in the first place, or ones that they thought of during the survey.  
The reading each section fills in the information around the mental 
structures readers have created from surveying the chapter and developing 
questions about each heading (Bishop, 2011). The resource guide will suggest to 
students to turn about every subheading or chapter title into a question in order to 
stay focused on the reading and ensure comprehension. Students will also be 
encouraged to come up with more questions based on the text.  
The purpose of reciting is to teach students to learn as they read through 
reciting. After reading specific sections, students answer the questions they posed 
for themselves and put the answers in their own words by rephrasing or 
paraphrasing things found in the text. The purpose for doing this is to help readers 
think about and understand what they have read (Bishop, 2011). After reading, 
students review the text to answer lingering questions and recite the questions 
they previously answered (Bishop, 2011).  
Use of SQ3R assumes that students have requisite skills, which include 
selecting main ideas, identifying the structure of text, asking questions, among 
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other skills (Feldt, 2009). As such, this resource guide is only be suitable for 
students who have these requisite reading skills. But, if the readers do have these 
requisite skills, the SQ3R method will be highly beneficial to them. What will 
also be highly beneficial to students is the journal writing practices in the writing 
section.  
Writing: Journaling 
Writing in a journal can be an escape from discouraging writing tasks that 
students go through in class. To many ESL learners, nothing is more discouraging 
than doing a writing task and knowing that it will come under the eyes of the 
teacher, who will consider it as a source of errors to be corrected (Tuan, 2010). 
Students feel uncomfortable knowing that the teacher will be critical of their 
writing. In addition to this anxiety from getting feedback on their writing, students 
tend not to write spontaneously. This is unfortunate because Tuan (2010) found 
that the more students practice writing, the better they will write. Tuan found that 
one excellent way to get practice writing is to keep a daily or almost daily journal 
(Tuan, 2010), which leads to a discussion of what a journal is.  
 Journaling is an informal type of writing practice that can be used in ESL 
education. Informal writing helps build a writing voice, and gives students a safe 
place to experiment with the language (Benwell, 2013). As for content, students 
should not be expected to write about their personal lives unless they want to. 
They can talk about things like what they saw to what kinds of foods they ate, etc.  
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 Since journals provide a comfortable alternative to in-class writing 
assignments, they benefit both students and teachers. Teachers have many 
responsibilities in the ESL classroom (Uduma, 2011). They not only have to 
prepare lesson plans and execute them, but they also have to provide writing 
environments that encourage students to write more and more effectively. 
Teachers will benefit from their students’ journal writing because they will show 
students an alternative to writing in class without getting judged by their teachers. 
This in turn benefits students. Journal writing is a pedagogical process of 
establishing a routine writing workout, and connecting reading with writing 
(Uduma, 2011). As such, students will be exposed to a disciplined writing system 
that allows them to write in a comfortable mind set and setting. The next question 
then turns to what comprises effective journal writing.  
 There are three main components of journal writing and two goals. The 
three main components of journal writing, according to Rokni & Seifi (2013) are: 
1) the written communication itself; 2) the dialogic conversation; and 3) the 
responsive relationship between a learner and a more competent person in the 
foreign language. The written communication means the content of the journal 
itself. The dialogic conversation means the type of message the student is trying 
to convey. The responsive relationship means what parts of the journal students 
will convey to their teachers or other people who are willing to read the journal. 
There are three types of journaling that this resource guide will provide. The first 
type of journaling is reflective. The second type of journaling is dialogue. The 
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writer here talks to someone who reads her journal and communicates back to her 
through a similar medium—writing. This conversation continues for as long as 
both writers like it to go. It is ideal for the writer to write to an ESL teacher, or 
someone who is proficient in English. The third type of journaling presented is 
daily. Here, the writer talks about her daily routine and any highlights of her day.  
As for aims of the journals, there are two: 1) to have students reflect on 
their own experiences critically; and 2) to establish a channel of communication 
between teachers and students so that they learn more about each other and 
develop a closer relationship (Rokni & Seifi, 2013). This reflection is highlighted 
in the reflective journal. The other journals allow for reflection, but the reflection 
journal is ideal for expressing one’s thoughts and emotions on any given topic. 
The communication between teachers and students will be optimized in a 
dialogue journal. In dialogue journals, students are able to communicate freely 
and openly to the teacher and thereby create confidence on any topic they are 
interested in.   
Summary  
 Effective self-study requires a synthesis of skills and abilities. First, 
students need to understand what learning strategies are and how to implement 
them in the resource guide. Learning strategies are sets of learning skills that 
students use to improve their learning development. Students will only be able to 
use these learning strategies if they are motivated in the ESL context. Motivation 
is the drive to learn English as a second language. These motivated students need 
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not only motivation to learn English, but also be autonomous learners meaning 
they have the ability to study on their own without having to rely on their teachers. 
These are they type of students that will excel at completing a resource guide such 
as this one. Based on this type of autonomous student, the resource guide has 
several sections that will enable students to self-study. The first major section is 
vocabulary, which builds on memory devices such as the Pimsleur Method, that 
help students remember vocabulary more efficiently. The next section is reading 
which is based on the SQ3R method—survey, question, read, recite, and review.  
This is a comprehensive reading method that enhances students’ abilities to self-
study. The last section is writing that is built on journaling. Journaling allows 
students to think and write freely without any apprehension about being perfect 
writers. The combination of autonomous learners and providing self-study 
materials in this resource guide is the goal of this research.  
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CHAPTER III 
THE PROJECT AND ITS DEVELOPMENTS 
 
Brief Description of the Project 
The resource guide focuses on three main areas: 1) vocabulary; 2) reading; 
and 3) writing. I chose these areas because students can self-study without 
needing additional support from teachers. The skills presented in the guide are not 
new concepts, but the idea is to present learning strategies in a convenient and 
feasible way. The guide is organized in such a way that they can study specific 
language areas that they can self-study. The following are many of the main 
sections of the resource guide.  
The resource guide highlights the importance for students to write down 
their goals. The resource guide will introduce SMART (specific, measurable, 
attainable, realistic, timely) goals (Salemi, 2014) and suggest to students how they 
should adjust their goals to meet these standards. The reason for this is drawn 
from a study of American students. Dave Kohl, professor emeritus at Virginia 
Tech conducted a study of the percentage of Americans who have goals and write 
them down. He found that less than 4 percent of Americans write down their 
goals and less than 1 percent review them regularly, but the ones who did earn 
nine times more over the course of their lifetime (Wong, 2011). Even though 
subjects of the study were American students, we may assume that ESL students 
can also gain from writing down their goals. Specifically, this helps ESL students 
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who have English goals that they want to achieve and the resource guide will 
force them to visually see their goals every time they open the guide.  
The vocabulary section focuses on three areas: 1) memory in relation to 
vocabulary retention; 2) ensuring students retain the vocabulary they had just 
learned in class; and 3) expanding on vocabulary words just learned in class. As 
for the first point, the resource guide explains the basics of how memory works so 
that students can understand how to optimize their study time with vocabulary. 
Then, the resource guide helps the students check if they retained most of the 
vocabulary learned in class. The resource guide does this by providing a platform 
for them to quiz themselves on the vocabulary through flashcards that are placed 
in the resource guide. If they get most of the words correct, then they can move on 
to learning new words. These new words connect to the vocabulary word groups 
that students just learned in class. For example, if the vocabulary group is 
classroom objects and the students learned “desk” and “blackboard,” then the 
student can add “chalk” and “map” to this vocabulary group.  
The reading section focuses on: 1) how to effectively read based on the 
SQ3R method; and 2) how to choose a relevant text. SQ3R is an acronym for 
“survey, question, read, recite, and review” (Carter, 2011, p. 190). While many 
native English speakers know about this method, based on my exposure to ESL 
students they do not. I substituted for an advance level class and none of them 
knew about the SQ3R method. After introducing the concept to them, they said 
they appreciated this introduction to SQ3R because some of them said they were 
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never taught how to “properly” read English. So providing students an effective 
reading method will not only improve their confidence in reading, but also give 
students activities to do after finishing their English homework. Equally important 
to reading effectively is to choose the right subject matter to read. The resource 
guide helps students choose topics that are relevant to what they are currently 
learning and match their reading level.  
The writing section aims to help improve students’ free writing abilities. 
Since this resource guide is focused on students’ free time outside of the 
classroom, it will be hard for students to get feedback on their writing. That is 
why I decided to encourage free writing instead of having a controlled writing 
section.  Free writing offers a student-centered activity that benefits students 
significantly because it increases their self-study skills by building on their 
motivation (Dickson, 2001). This section includes: 1) how to choose a topic to 
write about (e.g., that’s relevant to class, on T.V., etc.); 2) how to deal with 
writer’s block; and 3) free writing activities. There is one section in the resource 
guide where students can write their daily journals. It poses questions for them to 
consider as they write in their journals like, “What did I learn today?” “What is 
something interesting I saw today?” Another activity that the writing section will 
have will be for transcribing TV dramas. It will also pose questions for the student 
such as, “What new words did you learn from the TV drama?”  
In addition to providing a means for improving their vocabulary, reading, 
and writing skills, the resource guide is easily transportable. These learning 
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strategies are embodied in an easily accessible resource guide that ESL learners 
can turn to when they want to do more work. It is readily available because they 
can fit this resource guide in a one-inch binder. Students can also move this 
resource guide around because it will be small enough to fit in a binder and 
backpack. This is important since students will be able to work in the resource 
guide while waiting for the bus or train.   
The above mentioned points in this section show that the resource guide 
provides a holistic, flexible, and convenient approach to self-study learning 
strategies. Sometimes students may want to focus on their writing, whereas at 
other times they may want to focus on vocabulary retention. This resource guide 
helps them do so in a comfortable setting like a café or their bedrooms where they 
can easily take their transportable resource guides.  
Development of the Project 
This field project was carefully developed over a span of a year of 
research and writing. It was put together after consulting top minds in the USF 
TESOL community. It was my privilege to learn how to put together a timeline 
and the actual project from these individuals. There were four main events in this 
endeavor: 1) research prior to taking Methodology of Educational Research 
(Methodology) in winter 2013; 2) during the Methodology class of spring 2014; 3) 
research and writing during summer 2014; and 4) research and writing and 
completion of the field project during fall 2014.  
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Prior to taking the Methodology class, I wanted to think of topics that I 
had interest in before fully committing to doing research on the field project. I 
have been studying Chinese for almost 10 years and so I have always been 
fascinated with vocabulary retention. Further, at that time I just started learning 
Vietnamese and so I was at the beginning stages of learning a language again. I 
started learning Vietnamese just as I did Chinese—by focusing on vocabulary. I 
started using a language program called Pimsleur, which focuses on building 
vocabulary through a memorization method called Graduated Interval Recall. The 
concept means that vocabulary is best retained when the language learner recalls 
vocabulary words and phrases at certain intervals so that these words get stored in 
the learner’s long-term memory. This concept captivated me and so I thought I 
found a topic that fit my interests and strengths.  
Then I started the Methods class in spring 2014 and learned a great deal 
about doing proper research and chose the best topic that fit my interests. Initially, 
I was intent on doing a field project on memory and vocabulary retention. But 
after meeting with Professor Stephen Cary several times, I decided it was not the 
best route to take. Although vocabulary retention is an interesting topic, Professor 
Cary helped me realize that memory is an ever evolving field that is more fit for 
psychology students. The Graduated Interval Recall concept I mentioned earlier 
was just another version of what some other linguists found earlier. So his point 
was that I should create a field project that is practical and stands the test of time. 
After thinking about it some more, I remembered how important creating a self-
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study guide was for students. One of my former students kept asking me for extra 
work, but I did not have any to give her. I brought up this idea with Professor 
Cary and the other leaders in the MA TESOL program—Professors Sedique 
Popal and Onllwyn Dixon. They all thought it was much more feasible and useful 
for ESL students.  
During the Methods class in spring 2014, I learned so much about 
conducting research and organizing my thoughts. Professor Dixon taught the class 
and he helped us come up with a research plan that was feasible and methodical. 
He helped us narrow our interests down to ensure that we would write on topics 
that we have interests in. Once I narrowed my interests down to creating a field 
project I realized that it was the best topic for me to write about because I have 
personal experience in self-studying and had students who wanted to learn how to 
self-study. Then I had to figure out what the resource guide would cover because I 
did not want it to be either too narrow or too broad. I thought about what areas of 
English a student could study on her own and decided to focus on: 1) vocabulary; 
2) reading; and 3) writing. I also wanted to include areas that helped students with 
their self-study skills like creating SMART goals (as discussed in Chapter II). 
After creating a research foundation, I started writing and finished Chapters I and 
II during the Methods class. It really helped to go through the stages of finding 
my interests and balancing that with what is practical for students and that is why 
I could not be happier with creating a resource guide.  
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During summer 2014, I did some research to move towards completion of 
my field project. I continued to brainstorm on the sections of my resource guide. I 
thought of ways that would make studying fun and effective for students who use 
the guide on their own time. I reflected on my own language endeavors and how I 
could use that to further improve the resource guide. It was a good time for 
reflection. The break helped me regroup and organize my thoughts.  
At the time of this writing, I am focusing on the project itself.  I have been 
meeting with Professor Dixon and classmates during the Fall 2014 semester. It 
has been a challenging, yet enjoyable and revealing process. I am putting together 
sections within the three main areas. As for the vocabulary section, I made some 
vocabulary games that work on building vocabulary with vocabulary groups. As 
for the reading section, I am putting together sections on interactive reading 
exercises where the student answers concept check questions. As for the writing 
section, students will be able to free write in a journal.  
 
The Project 
 
Please see the appendix for the project. 
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CHAPTER IV 
CONCLUSIONS AND RECOMMENDATIONS 
 
Conclusions 
 
The problem many ESL students faces is that they not only have to learn 
English in a new environment, but often have to learn by themselves after class if 
over. Many students do not have the resources to build on what they have learned 
in class, nor do they have any direction try learning something new. Further, 
students also do not have the skills necessary to study English on their own. 
Often, students want to do more homework than what was given to them by their 
teacher.  
The main purposes of the project were to fulfill both of their English 
needs: 1) to teach them how to effectively self-study; and 2) to have supplemental 
activities that they can study. Some of the self-study tips that the resource guide 
introduced are not new concepts, like using flashcards or having SMART Goals, 
but the goal was to have them all together in such a way as to make learning 
English convenient for the student to use together. The activities focused on three 
main areas: 1) vocabulary; 2) reading; and 3) writing.  
The three main areas of vocabulary, reading, and writing consists the core 
of the resource guide. The vocabulary section had several activities with the goal 
of teaching the student how to effectively learn new vocabulary words.  The 
reading section not only presented reading passages, but also gave tips on how 
students can improve their reading skills. For example, it taught students to take 
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notes when reading an article. The goal for the writing section was to present 
some formats that students can use on their own. That is why there was an 
emphasis on writing journals. The writing journals had different types—
reflective, dialogue, and daily.  
The significance of the project is that this resource guide opens up a new 
way of studying for motivated ESL learners. The resource guide helps students 
understand how to self-study and apply these study skills to their English goals. 
Many ESL students in their home countries are not taught how to self-study, but 
with this resource guide they will be able to learn important strategies that they 
can apply for learning vocabulary, increasing their reading skills, and expanding 
their writing knowledge.   
The resource guide accomplished this purpose because it unified all the 
important points of the resource guide in such a way that made it easier for ESL 
students to practice their English. Students who used the resource guide had about 
six activities for each section—vocabulary, reading, and writing. The guide 
provided a format that helps students build on their confidence by giving students 
a strong foundation in self-study. Now, students are equipped with skills to study 
on their own and further their self-study skills.  
My final thoughts on the project are that it was enlightening to know that 
there is a need for a resource guide and that I was able to contribute in my own 
small way. This field project was inspired by one of my former students who did 
not feel satisfied with the amount of homework that I had given her and her 
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classmates. She wanted to do more, but frankly, I was not sure if she was able to 
do it, which is why I was reluctant to give more homework to her. While 
contemplating a field project topic, I remembered her. I am forever grateful to her 
for challenging me to find ways to become a better English teacher. Without her I 
would not have had this idea.   
Recommendations 
 
This resource guide should be used frequently and in a methodical way. It 
is better to have a set schedule as opposed to randomly learning English. English 
learners need to know how to maximize the material in the resource guide by 
copying the learning strategies presented in it. For example, the reading section 
suggested to learners that they should make inferences on things they read. 
Learners who really learned this concept should be able to make inferences on 
just about everything they read.  
In terms of further development, there should be more self-study resources 
for ESL students. After doing research on self-study skills, I learned that there are 
not many self-study resource guides that ESL students have access to. By creating 
greater access to resource guides, students will be able to choose from formats 
that are complement their learning styles. Further, there should be more resource 
guides that implement various areas of English—vocabulary, reading, and 
writing. There should be resource guides that also focus on listening and speaking 
with the interaction of technology. Creators of similar resource guides should 
keep in mind the learning habits and strategies of 21st century ESL students.  
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Resource Guide: Is This For You? 
 
Do you often ask your teacher “what else can I do in addition to today’s homework?”  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
Do you have the discipline to study English on your own? What have you done in the 
past to self-study?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
 
Are you a high intermediate to low advance level English learner? Where did you learn 
English?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
If you answered no to any of the questions, then please talk to your teacher about finding 
the best study strategy for you.  
 
If you answered yes to all the questions, then please continue with the resource guide!  
 
 
 
 
 
Please enter! 
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How to Learn a Language Tips: 
 
1. Practice whole phrases, not words  
 
 
 
In real life, a group of words like “I love…” is said as though it were a single word, in 
one breath-group, without pausing. Also if you say a phrase that should be said in a single 
breath, but rather take breaks when you say the phrase, then this may be not 
understandable to the native English speaker. It follows that English learners should learn 
vocabulary phrases rather than single words to think the way a native English speaker 
thinks. After you learn a basic phrase, you can add more variations to it. For example, I 
love you. I love eating ice cream. I love the San Francisco Giants more than the Kansas 
City Royals.  
 
What are some phrases that you often hear? Give five examples: 
 
1. __________________________________________________ 
 
2. __________________________________________________ 
 
3. __________________________________________________ 
 
4. __________________________________________________ 
 
5. __________________________________________________ 
 
Pick one common phrase and vary it five times:  
 
Ex. I don’t…! I don’t like you. I don’t like eating ice cream. I don’t think the Royals 
will beat the Giants.  
 
Phrase: __________________________________________________ 
 
1. __________________________________________________ 
 
I love…! 
I love cake! 
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2. __________________________________________________ 
 
3. __________________________________________________ 
 
4. __________________________________________________ 
 
5. __________________________________________________ 
 
 
2. Randomize 
 
English language learners are often taught that they should learn vocabulary words in 
certain orders. For example, they learn days of the week, and numbers from one to a 
hundred one by one. Then they are taught to repeat these words by rote, which is a 
repetition of something to be learned.  
 
 
However, some things should be learned out of order—or, more precisely, in random 
order. Because that is how we encounter them in life.  
 
Most important is to avoid the “serial order effect”—the cumbersome business of 
mentally flipping through a whole list till you get to the item you need. If you want to say 
the number “seven” in a foreign language, it is tedious to have to run through 1,2,3,4,5, 
and 6. Or if you want to say “Saturday,” you may find you cannot remember it unless you 
recite the days of the week starting from Sunday. This is the serial order effect.  
 
Knowledge is best when it is free-floating in the mind, available to be recalled at any 
time, in any order. Learning a list by rote may be a first step—it enables you to drill while 
walking down the street. But rote practice gives only the illusion of learning, since it does 
not lead to random command. Practice in random order, though it may appear to take 
longer, actually economizes time in the long run and provides the most dependable recall. 
It has been shown that five repetitions randomly spaced have more effect on long-
term retention than several times many done by rote.  
 
After reading the benefits of studying vocabulary through random repetition, what can 
you do to randomize your vocabulary learning approach? Write your answer here:  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
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3. Use flash cards  
 
One way to translate the principle of random order learning into practice is to use flash 
cards. These are separate slips of paper on which you enter the words you are trying to 
master. You can make them out of file cards or buy them ready-made. Their advantage is 
that you can reshuffle them at will.  
 
You’ll find it fun to invent games while learning. Grouping the cards into “easy” and 
“hard” piles may give you the enjoyment of seeing one pile diminish and the other grow 
as you master them. This may keep your spirits while it cuts your learning time by 
allowing you to go through the “hard” pile more often than the “easy” pile. Total study 
time is reduced; you are putting in effort only where it is needed.  
 
 
 
It is better to write a whole phrase on the flash cards than a single word, for a phrase is 
not much harder to learn and is very much more useful. Some psychologists even contend 
that a phrase is not harder at all, because, as they say, the mind “encodes” it as if it were a 
single word. They point out that people learn number sequences as if they were a single 
unit (the numbers 1,4,9,2 become “fourteen ninety-two”) and word sequences as if they 
were single words (the four words keep/off/the/grass become “keep-off-the-grass”)…  
 
Phrases are more serviceable than single words because they are ready to go to work 
without further adaptation. If you are studying English, and you learn the phrase “Give 
me a menu, please,” you can use it as is when you go to a restaurant. You also may be 
able to combine parts of it with pieces of other phrases already learned. By substituting 
for the word “menu,” for instance, you can produce sentences like: “Give me a drink, 
please,” or “Give me a bowl of soup, please.”  
 
Note. Adapted from How to learn a foreign language. P. 73-74, by Paul Pimsleur, 2013, 
Mass: Cengage.  
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Self-Reflection on Learning Strategies: 
 
Purpose: This generates an awareness of your learning process so you can then identify 
some language strategies you feel more comfortable with and can practice throughout the 
resource guide.  
 
How do you learn a language? What has been most successful for you? Check the boxes 
that apply to you.  
 
 Reading with a dictionary  Reading without a dictionary 
 Reading a textbook  Reading authentic materials (stories, ads, etc.) 
 Making vocabulary lists  Learning songs 
 Watching TV  Speaking with classmates 
 Listening to the radio  Speaking with native speakers 
 Listening to CDs/MP3s and repeating  Using a computer  
 Learning dialogues  Translating 
 Studying grammar  Videotaping yourself 
 Writing letters  Studying with friends 
 Writing stories  Focusing on pronunciation and intonation 
 Studying by yourself   
 
Based on all the areas you checked, what have you learned about the learning strategies 
that you prefer?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
Based on all the areas you checked, what have you learned about the learning strategies 
that you do not prefer? What can you take out from your current learning strategies?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
Note. Adapted from Keys to effective learning. P. 28-57, by Carter, Bishop, & Kravitz, 
2011, Upper Saddle River, NJ: Pearson.  
 
 
6	  	  
	  
Goal Setting:  
Long vs. Short-term Goals 
 
English goals can be either long-or short-term. Short-term English goals are things you 
want to accomplish in the immediate future. Long-term English goals are things you want 
to accomplish in the future.  
 
Short-term goal, which are set more often, are used as enabling steps toward long-term 
goals. For example, if a student’s long-term goal is to be able to order food at a Japanese 
restaurant in San Francisco, then the student can first establish short-term goals like 
remembering ordering phrases, Japanese foods, and paying the bill phrases.  
 
 
 
What are your short-term English goals? Please write your answers here: 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
Ordering	  phrases	  	   Japanese	  foods	   Paying	  the	  bill	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Sometimes it may take several steps to achieve your long-term goal. Long-term goals 
may originate in the following areas: 
 
 
 
Professional: you need to know the language for a career 
Educational: you want to be able to use the language on a college level 
Social: you want to be able to participate in conversation with friends who speak English; 
you want to be able to function in the English-speaking society you are currently in or 
will be in in the future  
Personal: you may have travel goals where you have to communicate in English; you 
may be dating someone who speaks English 
 
What are your long-term English goals? Please write your answers here: 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
 
 
 
 
 
 
 
 
Professional	   Educational	  
Social	   Personal	  
Long-­‐Term	  Goals	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SMART Goals 
 
Now that you have identified your short and long-term goals, it is important to learn 
HOW to achieve those goals. You need a plan to go about achieving those goals and 
having SMART Goals help. SMART Goals stands for:  SPECIFIC, MEASURABLE, 
ATTAINABLE, REALISTIC AND TIME BOUND.   
 
 
 
It is important to understand each concept within SMART goals. Below is a detailed 
explanation along with questions on your own SMART goals.  
 
S= Specific:  
 
• Your goals should be specific, not general. 
• An example of a general English goal is that you want to improve your English 
grammar. It is general because you do not mention what you really want to do 
with your grammar knowledge.  
• However, if you say you want to understand adjective word order, then this is 
more specific.  
 
What are some of your specific English goals? Please write them below.  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
M=Measurable.   
 
• You should be able to measure your English goals.  
Smart	  Goals	  
Time	  
Relevan
Attainable	  
Measurable	  
SpeciJic	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• For example, you can count the amount of vocabulary words you’ve learned this 
week. This is measurable because you can compare how many words you’ve 
learned this week versus the prior week.  
• If you attain this measurable goal, then try making another goal.  
 
What are some of your measurable English goals? Please write them below.  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
 
A= Attainable: 
 
• Your goal should be one that you can actually achieve. Your English goals should 
not be out of reach for you.  
• For example, if you are a beginner English student, your goal should not be a 
good essay writer within one month.  
• Your goal should be based on your current level, so for example, if you are an 
intermediate level student, then it should be in your abilities to understand “if 
conditionals.”  
• Do not have too many goals at the same time. This would get in the way of 
attaining your English goals.  
 
What are some of your attainable English goals? Please write them below.  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
 
R= Relevant  
 
• Your English goals should be relevant to your current situation.  
• For example, you should learn vocabulary groups that are connected to what you 
frequently see in your daily life.  
• Figure out what areas of English you have to improve on, and focus on using 
learning strategies that focus on those areas.  
• It is also helpful to use English that is used in daily conversation rather than 
TOEFL words if you plan to use English for conversations rather than for 
academic purposes.  
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What are some of your relevant English goals? Please write them below.  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
 
T= Time Bound  
 
• Set a comfortable, yet challenging time frame. Otherwise, if the time frame is too 
broad, then you may procrastinate and do other things. On the other hand, if the 
time frame is too rigid, then it may be unrealistic to attain.  
• Remember that learning English will take a long time.  
• But, if you have goals that are time sensitive, you will be more motivated to 
continue on with your English goals.  
 
What are some of your time-bound English goals? Please write them below.  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
 
Note. Adapted from How Setting Goals Enhances Learners’ Self-Efficacy Beliefs in 
Listening Comprehension, p. 42 by Munoz, L. & Jojoa, S., 2014, HOW: A Colombian 
Journal For Teachers Of English, 21(1), 42-51. 	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Vocabulary Section: 
 
Vocabulary and Memory: Use Flash Cards 
 
 
How often should you use flashcards? 
• According to the Pimsleur method of “Graduated Interval Recall” learning is 
more effective if you stimulus learn at unequal intervals, rather than equal ones 
(Lewis, 2007).  
• Pimsleur believed that the most effective approach is to present the stimulus in 
intervals of 2,4,8,16, 256 time units.   
• Use these principles when learning vocabulary through your flashcards!  
• For example, look at your flashcards every two minutes, then four minutes, then 
eight minutes and so forth.  
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Information Processing Model of Memory: 
Vocabulary & Reading Exercise 
	  	  	  	   	  	  1. Raw	  information,	  gathered	  through	  the	  five	  senses,	  reaches	  the	  brain.	  	  
2. This	  information	  enters	  sensory	  registers,	  where	  it	  stays	  for	  only	  seconds.	  	  3. You	  then	  choose	  to	  pay	  attention	  to	  some	  information	  in	  the	  sensory	  register.	  When	  you	  selectively	  look,	  listen,	  smell,	  taste,	  or	  feel	  the	  information,	  you	  move	  it	  into	  short-­‐term	  memory,	  also	  known	  as	  working	  memory,	  which	  contains	  what	  you	  are	  thinking	  at	  any	  moment	  and	  makes	  information	  available	  for	  further	  processing.	  Short-­‐term	  memory	  lasts	  no	  more	  than	  about	  30	  seconds	  and	  has	  limited	  storage.	  	  4. Through	  rote	  rehearsal—the	  process	  of	  repeating	  information	  to	  yourself	  or	  even	  out	  loud—you	  keep	  information	  in	  short-­‐term	  memory.	  (You	  use	  rote	  rehearsal	  when	  dialing	  a	  phone	  number	  you	  just	  learned.)	  this	  is	  only	  temporary	  learning	  unless	  you	  move	  the	  information	  into	  long-­‐term	  memory.	  	  
Term	   Definition	  
Raw	  information	  (noun)	   Data	  collected	  from	  a	  source	  
Sensory	  register	  (noun)	   The	  first	  and	  most	  immediate	  memory	  type	  you	  have	  that	  takes	  in	  information	  from	  your	  five	  senses	  of:	  touch,	  smell,	  taste,	  hearing,	  and	  sight	  
Rote	  rehearsal	  (noun)	   A	  memory	  approach	  based	  on	  repetition	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5. You	  keep	  information	  in	  long-­‐term	  memory	  through	  diligent,	  active	  rehearsal	  over	  time.	  Long-­‐term	  memory	  is	  the	  storage	  house	  for	  everything	  you	  know	  from	  English	  topics	  you	  learned	  three	  years	  ago	  to	  your	  favorite	  English	  song.	  There	  are	  no	  limits	  to	  how	  much	  information	  long-­‐term	  memory	  can	  hold	  or	  how	  long	  it	  can	  hold	  it.	  	  	  
• Long-­‐term	  memory	  has	  three	  separate	  storage	  houses:	  a. Storage	  of	  procedural	  memory:	  This	  area	  stores	  information	  about	  procedures,	  or,	  in	  other	  words,	  how	  to	  do	  things—ride	  a	  bike,	  drive	  a	  car,	  blow	  into	  the	  mouthpiece	  	  b. Storage	  of	  declarative	  memory:	  Memories	  of	  facts,	  concepts,	  formulas,	  etc.	  are	  stored	  here.	  These	  are	  relatively	  easy	  to	  learn	  but	  are	  easy	  to	  forget	  without	  continual	  review.	  	  c. Storage	  of	  episodic	  memory:	  Memories	  of	  events	  linked	  to	  personal	  experiences	  are	  stored	  here.	  	  6. When	  you	  need	  a	  piece	  of	  information	  from	  long-­‐term	  memory,	  the	  brain	  retrieves	  it	  and	  places	  it	  in	  short-­‐term	  memory.	  	  
 
What did you learn about the Information Processing Model?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
How can you use this knowledge to learn English?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
Adapted from Keys to effective learning. pp. 163-164, by Carter, Bishop, & Kravitz, 2011, 
Upper Saddle River, NJ: Pearson.  
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Character Traits 
 
From Chasing Vermeer  
Can All Mysteries Be Solved? 
 
New vocabulary terms: the people or animals in a story are called characters. Like real 
people, they have character traits, or qualities, that form their personalities. You learn 
about characters and their traits through what they say and do, and what happens to them 
in the story.  
 
Decide if each phrase shows a character or character traits. Place an X in the correct 
column.  
 
Phrase Character Character trait 
Ex. Knows what he wants  X 
1. Always looks at the bright side 
of things 
  
2. The oldest child, Paul   
3. Anasi the spider   
 
Read the paragraph. Then answer the questions that follow.  
 
Alex started packing two weeks before the camping trip. First, he asked his brother Jake 
if he could borrow his backpack. Jack’s backpack was better for hiking than Alex’s 
backpack. He made a list of what he needed. As he found each item, he put a check mark 
beside it on the list. He had everything. This was his first time camping, and he knew it 
was going to be perfect.  
 
 
 
4. Who are the characters in the story?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
 
5. What character traits does Alex have?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
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Here are some more character traits:  
 
 
What are some of your character traits? List the most important character trait to you at 
the bottom of the pyramid and ending with the least important at the top.  
 
 
 
 
Please write about why these are important character traits to you below:  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
Adapted from Longman Keystone Workbook, p. 1, by Chamot, A.U., Mado, J.D., & 
Hollie, S, 2008.  
 
 
 
 
Brave	  Friendly	  Smart	  Kind	  Caring	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Amazing Growth Facts: 
 
Write each word in the box next to its definition  
 
Average Conversion Height Length Rate Weight 
 
 
 
 
Ex.       average : having qualities that are typical of most people or things 
 
1. _______: when you change something from one form, system, or purpose to 
another 
 
2. _______: the measurement of something from one end to another 
 
3. _______: the number of times something happens over a period of time 
 
4. _______: how heavy someone or something is 
 
5. _______: how tall someone or something is  
 
 
When you were a child, how tall did you want to be?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
Adapted from Longman Keystone Workbook, p. 54, by Chamot, A.U., Mado, J.D., & 
Hollie, S, 2008.  
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Why Recycling is Important 
 
Read the paragraph below. Pay attention to the underlined words.  
 
Recycling reduces pollution that is composed by our waste. Recycling also conserves 
natural materials that we would otherwise be wasting by not recycling. There is less and 
less space to dump our waste. The government will also save money by have less waste 
to dispose of. Thus, recycling is important to all of us.  
 
 
Write the words from the paragraph above next to their correct definitions. 
 
Ex: occur: happen 
 
1. ________________________: Things that make up something (n.) 
 
2. ________________________: To lower something (v.)   
       
3. ________________________: To dispose something (v.) 
 
4. ________________________: Protect something from destruction (v.) 
 
Use the words from the paragraph above to complete the sentences.  
 
5. He decided to _____________ the garbage on the street.  
 
6. The world is made up of raw _______________.  
 
7. She _____________ energy by using candles during the night.  
 
8. You should bring your own bag to Target. Doing that _____________ the amount of 
bags they have to use.   
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Make at least three of your own sentences using the vocabulary words above.  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
 
 
 
Academic Words 
 
Read the paragraph below. Pay attention to the underline academic words.  
 
I found a very unique book in the library. It’s a book on how to grow carnivorous 
plants—plants that eat insects. The book uses photographs to illustrate the sequence of 
steps you need to follow to grow and care for the plants. And because you’ll need a 
constant supply of insects for your plants, the book also tells how to attract and catch flies!  
 
 
 
Write the letter of the correct definition next to each word.  
 
Example: ______________ 
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Example: b constant a. the only one of its type 
         1. illustrate b. happening regularly or all the time 
         2. sequence  c. explain or make something clear by giving examples 
         3. unique  d. a series of related events, actions, or numbers that have 
a particular order 
 
 
Use the academic words from the exercise above to complete the sentences.  
 
4. My teacher will _________ an event in history by describing other events like it 
 
5. Every person has a _______ fingerprint.  
 
6. The ________ noise in the city gave me a headache.  
 
7. Do you remember the __________ of event in the story?  
 
Complete the sentences with your own ideas.  
 
Example: Every snowflake has a unique pattern.  
 
8. It is good to drive at a constant________.  
 
9. I like to illustrate my ideas by__________.  
 
10. There is a particular sequence of steps to____________.  
 
Make three sentences using the academic words above: 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
Adapted from Longman Keystone Workbook, p. 9, by Chamot, A.U., Mado, J.D., & 
Hollie, S, 2008.  
 
 
 
 
 
 
 
 
 
20	  	  
	  
Word Study  
Prefixes: Un-, dis- 
 
 
 
 
 
Remember a prefix is a word part added to the beginning of a word that changes the 
word’s meaning. Some prefixes have more than one meaning. For example, the prefix un- 
means “not” or “the opposite of.” The prefix dis- means “not,” “outside of,” or “the 
opposite of.” Knowing the meanings of prefixes can help you figure out the meanings of 
many words you read and hear.  
 
Look at the chart below. Add the prefixes un- or dis- to each base word to create a new 
word. Write the new word on the chart. Then write the meaning of the new word.  
 
Prefix Word New Word Definition 
Ex. Un- wrap Unwrap Not wrapped 
1. Un- clear   
2. Un- qualified   
3. Dis- satisfied   
4. Dis- pleased   
5. Dis- content   
 
Create a new word by adding the prefix un- or dis- to each word below. Check a 
dictionary if necessary. Then write the definition next to the new word.  
 
6. Honest __________ 
 
7. Organized _________ 
 
8. Finished ___________ 
 
Make three sentences using any of the vocabulary words above.  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
Note. Adapted from Longman Keystone Workbook, p. 3, by Chamot, A.U., Mado, J.D., & 
Hollie, S, 2008.  
 
 
Un- Dis- 
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Puns vs. Idioms 
 
Idioms are expressions that have a different meaning from the words that make them up. 
Ex: "Under the weather” means not feeling well.  
 
Puns are jokes that use a word with more than one meaning, or words that sound the same, 
but have different meanings.  
Ex: “The magician was so hungry he pulled his hare out.” Hare is an animal similar to a 
rabbit. Hare sounds like the sounds like the hair that grows on your head.  
 
The sentences below use either puns or idioms. Put a check mark in the correct column 
for each one.  
 
Sentence Pun Idiom 
The dress was very expensive; it cost an arm and a leg.    
1. One of these new shoes isn’t right.    
2. The show was so funny I nearly split my sides laughing.    
3. At first, I couldn’t figure out how to fasten my seatbelt, but then it clicked.    
4. Josh spilled the beans about the surprise party.    
5. She has a real green thumb. Plants always grow for her.    
 
Many idioms include references to animals. Some animal idioms are shown in the web 
below. Think of at least three more idioms that refer to animals. Write them in the 
circles. If you can think of more idioms, add more circles.  
 
 
 
 
Animal	  idioms	  
A	  sitting	  duck	   Fight	  like	  cats	  &	  dogs	  
Like	  a	  Jish	  out	  of	  water	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Make three sentences using any of the idioms or puns mentioned above: 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
What are some other idioms or puns that you know? Make sentences using them below:  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
 
Adapted from Longman Keystone Workbook, p. 22, by Chamot, A.U., Mado, J.D., & 
Hollie, S, 2008.  
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Reading Exercises Section: 
 
Reading Strategy: Survey 
 
Survey: You can survey the pictures in headings in a passage to prepare yourself for the 
information you are about to learn.  
 
Look at the picture, heading, and text. Answer the headings that follow.  
 
A Rainbow of Colors 
 
 
 
Try fruits of different colors. You probably know that fruits come in a range of colors, 
but did you know that different colored fruits provide different nutrients. Nutritionists 
recommend eating fruit from as many different colors as you can each day. Red, green, 
blue, and white fruit. Red fruits include raspberries, red grapes, and water melon. Greens 
include green grapes and kiwi fruit. Blue berries are blue fruit and white peaches are a 
white fruit. Fruits come in many colors, and eating a variety of colored fruits is good for 
you.  
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1. Circle the title and underline the headings. What do you think the article is about?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
2. Turn each heading into a question.  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
3. Look at the picture in its caption. What does it tell you about the article?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
4. Set a purpose for reading the article.  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
5. How can the skill of previewing help you understand the text?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
 
Adapted from Longman Keystone Workbook, p. 18, by Chamot, A.U., Mado, J.D., & 
Hollie, S, 2008.  
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Reading Strategy: Visualize 
 
 
 
 
Visualize: When you visualize something you’ve read, you make a picture of it in your 
mind. When you read, notice descriptive words and the images the writer has created.  
 
Read the paragraph and answer the questions that follow.  
 
Connie wanted to ride a roller coaster, but she didn’t want to get too scared. So she asked 
her friend Sean to go with her to ride the Mighty Mouse roller coaster. He laughed and 
agreed, but he agreed on one condition—that after the Mighty Mouse roller coaster they 
would try the newest ride at the theme park—Insane Odyssey. She agreed and they 
started to line up. As they got closer and closer to the front of the line, she got more and 
more nervous. She thought about changing her mind, but she knew Sean would make fun 
of him if she did. So they went on the ride and to her surprise, she enjoyed! She realized 
Mighty Mouse wasn’t so mighty after all.  
 
 
1. What is the story about? 
 
___________________________________________________________________ 
 
2. What is the strongest image in the passage?  
 
___________________________________________________________________ 
 
3. What words in the passage help you to make a mental picture of the whale?  
 
___________________________________________________________________ 
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4. How can the skill of visualizing help you to understand a text more clearly?  
 
___________________________________________________________________ 
 
5. Draw a picture of the scene described in the passage. Be sure to include details 
from the passage in your drawing.  
 
 
 
Draw here:  
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Reading Strategy: Take Notes 
 
Take notes: When you read, take notes. Keep track of the main points.  
 
Read the paragraph below. Then answer the questions that follow.  
 
Hawaiian beaches were formed from volcanoes. When the volcanoes erupted they made 
black and colored lava rock, which then broke down into smaller particles on contact 
with the ocean materials like seashells and coral. The combination of lava, ocean 
materials, and sun eventually causes the sand to look the way it does now. We just 
subjectively differentiate between sand and volcanic materials.  
 
Needless to say, the beaches in Hawaii are magical and breathtaking. That is why many 
tourists go to Hawaii—to experience the miracles that nature has provided us. The sand 
on the beaches represents the amazing power that the world has to offer. So why not take 
a trip to Hawaii to see and touch the warm sand?  
 
1. What are some of the main points of the passage above?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
 
2. How can the strategy of taking notes help you to understand what you read more 
clearly?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
 
 
28	  	  
	  
Reading Strategy: Ask Questions 
 
Ask questions: When you read, it is important to check your understanding of the text 
you are reading. One good technique is to ask questions using the 5ws: Who?, Where?, 
What?, Why? Then try to answer the questions from what you’ve learned from the text.  
 
Read the paragraph and answer the questions that follow.  
 
Rachel, the CEO of an advertising agency, met with her company’s Executive Board to 
discuss the short-term goals of their company at the company boardroom. It was right 
before the holiday season and Rachel wanted to make sure that the agency found three 
new advertising accounts within the next two months. Rachel delegated Bob, the Sales 
Executive, to put together a plan to attract new clients. She then had the CFO, Chris, 
explain their budget and the feasibility of reaching this goal considering their finances. 
They concluded to go through with the plan.  
 
1. Who is the passage about?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
 
2. Where did this passage take place?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
3. What kind of company did Rachel work for?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
4. When do the events in this passage take place?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
5. Why did they want to find two new accounts?  
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Reading Strategy: Make Inferences 
 
Make inferences: When you read, make inferences by trying to understand what the 
author means but does not say directly. Use clues in the text and your own experiences to 
make inferences.  
 
Read each paragraph and answer the questions that follow.   
 
Mike was having a hard time finding the gate for his flight. He did not want to ask 
anyone about how to get to the gate because he thought he knew how to find it by himself 
since he has been to Oakland airport before. However, his flight was in 30 minutes, so he 
was in a rush to find the gate. After he passed by many airport employees and walking 
back and forth for 20 minutes, he finally found the gate. Just as he got to the gate, the 
airline staff closed the door. He was so mad! He tried to ask the staff to open the door, 
but they did not citing airline policy.  
 
1. What can you infer about Mike’s character from the passage above?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
 
2. What clues in the text helped you to make an inference about Mike’s character?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
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3. What can you infer about Mike’s options in terms of asking people for help? 
 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
 
 
Adapted from Longman Keystone Workbook, p. 68, by Chamot, A.U., Mado, J.D., & 
Hollie, S, 2008.  
 
Reading Strategy: Draw Conclusions 
 
Draw conclusions: To draw conclusions about a text, use clues from the text and your 
own experience and knowledge to figure out what the author means.  
 
Read the paragraph and answer the questions that follow.  
 
May Chan had just arrived in the San Francisco airport. America! She couldn’t believe 
she was finally here. As she handed her Chinese passport to the officer she could not help 
but smile.  
 
 
1. Where is May Chan from? 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
 
2. What clues from the text from the text, and/or knowledge from your experience 
help you to draw a conclusion about where she is from?  
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________________________________________________________________________ 
 
________________________________________________________________________ 
 
3. How does May Chan feel about arriving in San Francisco?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
4. What clues from the text and/or knowledge from your own experience help you to 
draw a conclusion about show she feels about arriving in San Francisco?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
5. How can the skill of drawing conclusions help you to become a better reader?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
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Reading Strategy: SUMmarize It 
 
SUM stands for: 1) shorten the text; 2) use your own words; and 3) main ideas only. 
ESL readers should be able to summarize reading passages in an effective way using this 
method.  
 
Read the paragraph and answer the questions that follow.  
 
Duong has been to several coffee shops in Vietnam. However, she had just moved to San 
Francisco and was not confident enough to order a cappuccino by herself. She was with a 
local friend Mike and so she asked him if he could order the cappuccino for her. He knew 
that she was an ESL student and wanted to encourage her to try to order a drink by 
herself. At first she didn’t want to, but she thought that Mike was right and decided to 
give it a try. She approached the café employee and greeted him. In response to asking 
what she wanted to drink, she confidently said, “one cappuccino please.” The employee 
asked if she wanted to add anything on it, and at first she didn’t understand what he said, 
but she remembered that is what café employees usually ask and so she said, “no thanks.” 
The employee asked her if she wanted anything else and she replied she didn’t want 
anything else. She proudly waited for her cappuccino and tried to hide her smile. She 
thanked Mike for encouraging her to practice her English. When the cappuccino was 
ready, the employee called her name and she picked it up at the counter. She held the 
warm cup with both hands and took her first sip. It was her first sip of an American-made 
cappuccino and it brought back memories of her hometown in Vietnam. The warmth 
reminded her of her family, but as she remembered them, she looked at Mike with a smile.  
 
SUMmarize this passage:  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
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SQ3R: 
 
SQ3R is an acronym for survey, question, read, recite, and review. One way to 
summarize all the reading strategies mentioned above is SQ3R. You can use this method 
to read any passage without having to remember so many reading strategies. Survey 
means to look over the entire text to see what is included and how it is organized.  
 
Questioning means readers should question what they are about to read based on their 
survey of the text and background knowledge. The reading each section fills in the 
information around the mental structures readers have created from surveying the chapter 
and developing questions about each heading (Bishop, 2011). The purpose of reciting is 
to teach students to learn as they read through reciting. After reading, students should 
review the text to answer lingering questions and recite the questions they previously 
answered.   
  
Read	  the	  passage	  below	  using	  the	  SQ3R	  method:	  	  
Gary, a college student, grew up fantasizing about being Batman. He can identify with 
Batman’s character because he lost his parents at a young age just like Batman. His 
mother died when Gary was just 12 due to a car accident. His father died when Gary was 
15 due to Diabetes. Gary moved in with his grandfather after his father died. Gary 
frequently turned to Batman comics to lift him up. Gary always felt like he had a dark 
side too because he felt bitter against his friends who all had their parents still with them. 
They would frequently complain to him about their parents while Gary would mock them 
in his mind.  
 
Gary always dreamed of being a rich playboy like Bruce Wayne, but he was introverted 
and didn’t take chances in introducing himself to women he thought were attractive or 
interesting. Gary also felt that he could help people, but he didn’t know how. He didn’t 
have any special talents like Batman, so he just did his best to make people laugh.  
 
He was quite good at acting like Batman and making one-line jokes. So he decided to 
make some jokes about his life and relate it to Batman. He then decided to try stand-up 
comedy with his Batman suit on at his college. He was nervous as he walked on stage, 
but he could see the crowd immediately burst in laughter as he walked to center stage. 
After he said his first joke, he started to calm down and imagine himself as Batman with 
not a dark side, but a funny side. After he finished his skit, the crowd applauded with 
laughter and joy. At that point, he knew he would become the Dark Knight, but funnier.  	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How did you feel about this passage using the SQ3R method? Write your response 
below.  	  
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 	  
  
Note. Adapted from Longman Keystone Workbook, p. 190, by Chamot, A.U., Mado, J.D., 
& Hollie, S, 2008.  
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Writing Section: 
 
Survey of Writing Interest and Awareness: 
 
Check one box for each statement: 
8. What kind of things do you like to write about? 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
9. How have you improved as a writer? What can you do well?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
10. What else do you want to improve in your writing?  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
Adapted from Authentic Assessment For English Language Learners p. 154, by 
O’Malley J.M., & Pierce, L.V., 1996.  
 A Lot Some A Little Not at All 
1. I like to write stories     
2. I am a good writer     
3. Writing stories is easy for me     
4. Writing to friends is fun     
5. Writing helps me in school     
6. I like to share my writing with 
others 
    
7. I write at home     
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Self-Assessment of Writing 
 
When you write something, use this self-assessment chart to check your writing: 
 
Purpose and Organization Yes No Why? Example?  
1. I stated my purpose clearly.     
2. I organized my thoughts.     
3. My work has a beginning, middle, and end.    
4. I chose words that helped make my point.    
Word/Sentence Use    
5. I used some new vocabulary.     
6. I wrote complete sentences.     
7. I used correct subject/verb agreement.     
8. I used the past tense correctly.     
Mechanics/Format    
9. I spelled words correctly.     
10. I used capitals to start sentences.     
11. I used periods and question marks correctly.     
12. I indented paragraphs.     
Editing    
13. I read my paper aloud to a partner.    
14. I asked a partner to read my paper.    
 
Adapted from Authentic Assessment For English Language Learners p. 157, by 
O’Malley J.M., & Pierce, L.V., 1996.  
 
 
Peer Evaluation and Editing Form for Writing: 
 
Reader’s Name________________________ Date____ 
 
Title of Piece_____ Type of Piece____ 
 
Peer Evaluation 
 
This piece of writing was: 
 
________________________________________________________________________ 
 
The part I liked best was: 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
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This piece can be improved by: 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
 
Editing Form: 
 
Look for these things when editing this person’s writing: 
 
Punctuation: 
• Periods 
• Question marks 
• Capital letters at beginning of sentence  
• Capital letters for names 
 
Sentences: 
• Are complete and have a verb 
• Have variety  
• Writer uses paragraphs  
 
Spelling: 
• Correct spelling 
 
Overall paper: 
• Has a main idea 
• Is logical and makes sense 
• Is organized well  
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Writing a Journal: 
 
There are three types of journals presented in this resource guide: 1) Reflective Journals; 
2) Dialogue Journals; and 3) Daily journals. Pick a type you like and stick to it. Your goal 
should be to write in your journal at least once or twice a week. As you write your journal 
remember it will not be graded, so write freely. Don't hesitate to write about how you feel. 
Share with yourself your thoughts, feelings, and fears. Most importantly, enjoy writing in 
the journal!  
 
 
1. Reflective Journal:  
 
A reflective journal is one in which you write your thoughts and feelings about things 
that happened to you or others. There are many topics you can write about, for example:  
 
• An instance where you felt your English was inadequate.  
• A time when you learned a lot of English.  
• A task that was hard for you to do.  
• The most fun you’ve ever had.  
• Your favorite vacation.  
• Your favorite teacher.  
• Why you chose your ESL school.  
• What you like about your ESL school.  
• What your weakest area of English is and why? 
• What is your favorite English song and why? 
• What movie did you learn a lot of English vocabulary in? Why do you think this 
is so?  
• A time when you felt you accomplished something. 
 
Reflective Journal example:  
 
What it Took to Pass the Bar Exam 
 
Ex. It took me three times to pass the Bar exam to become an attorney. It was one of the 
toughest things I’ve ever done in my life. The first time I tried I didn’t time manage well 
enough. I felt that I knew the material, but I didn’t plan out how to answer questions 
correctly in the time allotted. If I had taken better-timed practice questions, I would have 
done better. With this in mind, I tried again. The second time I had practiced several 
timed-exams prior to taking it again. Although I got a higher score, I still didn’t pass. It 
was heartbreaking, but I was determined to pass the exam. The good news is I was 
getting better. I earned an even higher score on my second attempt and it was so close. I 
actually didn’t change much about my preparation for the Bar. I took it and waited 
several months for the results. On a rainy night I was able to check my scores online. I 
was so nervous. When I opened the webpage I saw that I had passed! I fell to my knees to 
pray and thank God. I had such a great feeling of gratitude. It was one of the best nights 
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of my life. Working for something for so long can be such a trying time, but I would not 
have enjoyed it as much as I did if I had passed the first time.  
 
 
 
Feel free to write about general things such as:  
 
• Your culture 
• Your hometown 
• Compare San Francisco and your hometown 
• Your views on: controversial issues, books, films 
• Holidays 
• Birthdays 
 
Your reflective journal entry (if you need more space, write in a binder):  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
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2. Dialogue Journals:  
 
Dialogue journals are regular written conversations between a student and teacher, or 
someone proficient in English. Writers can write about a wide range of topics from 
school to work. The goal is to communicate constantly with your teacher or friend. This 
will keep you focused and help you observe how you write to others.  
 
March 1:  
 
Student: Teacher Cristina! My birthday is coming up in a few days! I’m so excited! It is 
my first time to celebrate my birthday outside of Spain! I’m not sure what I should do yet, 
but I hope I will have a good time. Last year I just stayed at home because all my friends 
were busy. I was so sad.  
 
March 3:  
 
Teacher: Hi Cristina! I’m so glad to hear that your birthday is coming up! When is it? I 
hope you have a great time. Where would you like to celebrate? Will you invite your 
classmates John, Amauri, and Oscar?  
 
March 5:  
 
Student: It is on March 7! I want to go to downtown SF and celebrate with John and 
Oscar. Amauri said he can’t make it, but that’s ok. He bought me a nice cake! That was 
so sweet of him. John and Oscar suggested that we have dinner at Bucca Di Beppo. It’s 
an Italian restaurant on Howard St. Have you been there? I’ve never been there, but they 
said it’s a lot of fun.  
 
March 7:  
 
Teacher: Happy Birthday Cristina! I hope you all have a great time tonight! Yes, I’ve 
been to Bucca before. It’s a great restaurant! Be sure to get there early because they have 
long lines! Hope you made reservations! I suggest trying their pizza. It’s delicious! The 
servings are massive! So don’t order too many pizzas :o) They also have a good wine 
selection. I suggest trying their Chardonnay. It’s very sweet and smooth. Their house 
wines are usually good too. They have selections from all over the world—Napa Valley, 
Italy and France. But don’t drink too much because you all have an exam next week. Just 
kidding!  
 
March 11: 
 
Student: Thanks teacher Cristina. We had a great time! Thanks for your suggestions. We 
all tried the Margherita pizza. It was delicious. I loved the mix of toppings. They added 
basil mozzarella and a couple other toppings. But more importantly, I was happy to 
celebrate with my new friends here in SF. It’s been such a great experience. We all had a 
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fun time talking and joking. I will never forget my birthday even though I had three 
glasses of red wine :o)  
 
 
 
 
Your dialogue journal:  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
3. Daily Event Journals (Also known as Diaries)  
 
You keep track of your daily life events in one journal. Note what you do from the 
beginning of the day to the end. You can also note the highlights of your day. What 
makes it different from other days? These journals are used more for taking down facts 
about your life rather than reflection. Put the date on the journal entry for organization.  
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Daily event journal ex:  
 
3.5.15 
 
 
 
I had a great day today. I woke up at the usual time—6am. I worked out, took a shower 
and had breakfast. I started work at 9am and it went pretty smoothly. Our law firm did 
not have any clients that complained, which they sometimes do, and our meetings went 
well. We all got a lot of work done. We helped a client with his fiancé visa. He wants to 
petition his wife here and he’s very excited about reuniting with her. We helped him put 
together the petition and it looked pretty solid. After work, I had dinner with Michelle 
whom I haven’t seen in a few months. We had Japanese at a restaurant in the Metreon. 
We ordered sushi and some Japanese beer. The beer was excellent! We ordered Kirin 
Ichiban. It’s a malt beer.  
 
It was great to catch up with her and I’m very happy to know her work is going well and 
that she’s going to be able to take a break to visit her family in New York starting next 
week. After dinner I went home and watched some TV. I saw my favorite Vietnamese 
drama that airs from 9-10pm. I wrote some emails afterwards and then went to sleep. 
What a good day.  
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Your daily event journal: 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
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Resource Guide Reflections 
 
 
Congratulations on finishing the resource guide! You have shown perseverance and 
passion in improving your English through self-study. Please answer the following 
questions to reflect on what you’ve learned and what you would like to improve on 
moving forward.  
 
1. What did you like about the resource guide?  
 
_______________________________________________________________________ 
 
_______________________________________________________________________ 
 
2. What did you dislike about the resource guide?  
 
_______________________________________________________________________ 
 
_______________________________________________________________________ 
 
3. What did you learn about your self-study habits?  
 
_______________________________________________________________________ 
 
_______________________________________________________________________ 
 
4. What section did you like best and why?  
 
_______________________________________________________________________ 
 
_______________________________________________________________________ 
 
5. What section did you like least and why?  
 
_______________________________________________________________________ 
 
_______________________________________________________________________ 
 
6. What will you add to your study habits based on the resource guide?  
 
_______________________________________________________________________ 
 
_______________________________________________________________________ 
 
7. What is a weak area of your study habits and how do you plan to improve it?  
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_______________________________________________________________________ 
 
_______________________________________________________________________ 
 
8. Moving forward, what are your short-term goals?  
 
_______________________________________________________________________ 
 
_______________________________________________________________________ 
 
9. What are your long-term goals? 
 
_______________________________________________________________________ 
 
_______________________________________________________________________ 
 
10. What are your SMART goals?  
 
_______________________________________________________________________ 
 
_______________________________________________________________________ 
 
 
Now have a cake and celebrate!  	  
	  
 
